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Abstract
School readiness is the term used on a large scale in order to define school competence, but there is no unity in defining the
concept of school readiness or the best way which helps to acquire this competence. Most approaches refer to the child’s
ability to learn and to adapt to school requirements efficiently. School readiness involves the command of basic abilities and
aptitudes which allow the child to function successfully in the school environment, to adapt both academically and socially.
The present study aims at analyzing the structure of social and emotional competences of 6- year children and to identify their
role in the school adjustment.
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1. Introduction
The changes operated in the educational policies during the recent years in Romania have been determined by
the importing and the development of new concepts of educational strategies among which the development of
early education. The focus on early education and on the preschool period proved to be important since the
child’s development sees huge progress during this period; The actions taken by the educational actors during the
respective period( parents, educators, members of community) recoil not only on the child’d individual evolution
but loosely, also to the national progress.
The concept of school readiness, so much analyzed and operationalized became one of the main problems
tackled by the actual Romanian educational policy centered around the concept of early education, with a view
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to achieve the most coherent and practical approach at the level of the national strategy; to that effect, beginning
with the school year 2012-2013, the proof is represented by the introduction of the preparatory year as an
obligatory stage in the Romanian mass education.
School readiness is one of the most complex and actual problems we approach when we relate to the preschool
age. It is known that a positive school beginning – which involves a good school adjustment, has considerable
opportunities to obtain superior school performances. Within this context, the question which raises is the
following: Which are the determinants of the positive school beginning? Which of these determinants/predictors
explain school adjustment best?
2. School readiness
The concept of school readiness and implicitly for the school activity type for the 6 year-child can be loosely
assimilated, as school adjustment defined as a complex process of „ permanent, dynamic and didactic
interactions” between the pupil and the members of the school community which accepts his identity, capacities,
place and status and which imposes norms, rules, and obligations of participating to the life of a community in
terms of specific values Negovan,[1,173].
Adjustment denotes the favourable result of an action or activity, on condition that the action has a certain
difficulty, implies an effort in overcoming difficulties and attains its goal completely in Coaúan, [2]. On entering
school, the child adapts to the new social environment „activating mechanisms which ensure his survival”
Negovan,[1, 175], this adjustment being more than a simple adjustment to new situations. A school day is
different from a day at the kindergarten, the activity itself lasts longer, the periods of inactivity and listening
become longer, routines increase, the opportunities of playing become rare. The relation established with the
schoolteacher is different from the one with the preschool educator; the interpersonal relations with classmates
conform to a routine programme. The child has to adjust to these social particularities, different from those from
the kindergarten environment, which represent a turning point in his development.
School adjustment can be defined according to the Piagetian principle, as the assimilation of the informational
content and the norms of the pupil’s status and role, on one hand and on the other hand, as the adjustment of the
cognitive and motivational affective processes to the demands of the school environment. Coaúan, [2] stipulates
that it is important we should adjust the particularities of the school environment (with specific demands and
tasks) to a certain developmental stage of the child, in which the adjustment and assimilation mechanisms are
appropriate to it. School adjustment do not refer only to the moment of entering school but it represents a process
which has to be evaluated through relating the particularities of the school environment to a certain
developmental stage of the child. The stage and the school readiness of the child represents one of the initial
schooling criteria, the assumption of learning in the primary school implicitly, but also the essential condition for
an optimal school adjustment.
School readiness is the term which is widely used in order to define school competence, although there is no
unity in defining the concept of the preparation of the child for school or the best way which can help someone
obtaining this competence. Most approaches refer to the child’s ability to learn and to adapt to school
requirements efficiently. The approaches which relate to the criterion of the child’s maturity consider that school
readiness is „a maximum of correlation among the cognitive, affective, psychomotor and social domains of
development” NEGP, [3].
3. Determinants of school readiness
The pupil-centred transition model in school readiness focuses on the set of individual behaviours and
aptitudes the children acquire before entering school, but also on those factors which can be identified from the
family level( parental style, socio-demographic characteristics) and the educational level(social support).
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In order to obtain school success, the child must possess a set of preliminary behaviours when entering school,
according to the classifications in the specialty literature (NEGP, [3]; Duncan & al.,[4]; Meisels,[5]; Ionescu
&Bega, [6]; Sassu, [7]; Miclea &Mihalca, [8]). These are grouped in fields of development (Miclea&Mihalca,
2007), and are called „academic enablers” of learning DiPerna,Volpe, Elliott, [9], because certain pre-existent
aptitudes, attitudes and behaviours seem to contribute to the optimization of the learning activity and implicitly to
the adjustment process:
3.1. Motor and physical development refers to characteristics such as physical development according to the age,
fine motor aptitudes, basic motor aptitudes, good state of health.
3.2. Cognitive competences refer to the ability to focus upon a task, the inhibition of irrelevant behaviours or of
irrelevant stimuli, persistence in task-solving, memory, language and the communication abilities, the ability of
organizing information, aptitudes of problem-solving, the interest for learning and curiosity
3.3. Social and emotional competences: have in view submission, instructions following, abilities of teamwork,
responsibility, cooperation, initiative, respect for the others, positive interactions, the acknowledgement of own
emotions and of other’s emotions, the acquisition of rules, behavioural and emotional adjustment, positive affects
3.4. Preacademic abilities: refer to knowledge about the properties of objects, the understanding of the relations
among objects, events, people, abilities of categorizing, solving simple mathematical problems etc.
3.5. Personal characteristics: refer to reactivity and self-adjustment.
4. Objectives
The present study aims at analyzing the concept of school readiness structurally, at the child’s level and to
identify the role of his social and emotional competence in school adjustment.
4.1. Subjects
The study has been carried out on a fixed sample, non-aleatory, made up of 110 children aged 6 years, m=
6,531, SD= 0,27, girls -60.90% and boys – 39.10%, who come from school units in the Argeú district, from the
urban environment - 80% and 20% from the rural environment. Concerning the participation to the study, we
mention that, for all subjects, the consent of one parent had been obtained preliminarily. The structure of the lot
of subjects remained the same during the study.
4.2. Instruments
a. Screening of emotional and social competences: is performed by means of two instruments which evaluate
the development of emotional (SCE) and social competences (SCS) which are part of the Platform PEDa, ùtefan,
et. al, [10]. The answers are rated on a Likert scale from 1-5, where 1 represents almost never, and 5 represents
almost always. SCE-E – the variant for preschool educators contains a number of 8 items which measures aspects
related to understanding emotions, emotional expressiveness, and emotional adjustment: „He is capable of
denoting complex emotions”, „He manifest emotions appropriate to the context” „He is patient until he is given
attention or a reward”. All items are scored directly. The total score of this scale is obtained by adding the scores
of each item of the scale. SCS-E- the variant for the preschool educators contains a number of 24 items which
measure the compliance to rules, the playing strategies and the prosocial behaviours: „He accepts the change of
rules easily”, „He cooperates with the others when playing”, „He gives roles to other children when playing”,
etc. All items are scored directly. The total score of this scale is obtained by adding the scores of each item of the
scale.
b. With a view to evaluate the social competence we have used Socials Skills Rating System, Frank M. Gresham,
Stephan N. Elliott,[11], which represents an evaluation instrument for social behaviours, of screening and
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classification for social behaviour problems. The applied form was that used for parents. The instrument presents
a good internal consistency in the study (Chronbach Į = .75 to .83).
c. Wally Problem Solving Test, adapted Webster-Stratton, C., [12], represents the instruments for evaluating the
strategies of solving problems, which relate to emotional adjustment. The children are presented 4 problem
situations, with a potential conflict, each of them being accompanied by a suggestive image: rejecting a friend;
assuming a mistake; unjust treatment from a child; the limitation of access to a toy; an adult’s disapproval..
d. The instrument of identifying the level of school adjustment - „The inventory of endogenous causes of
difficulties in school adjustment”, adapted Stan, M., [13]. The instrument applies to the teaching staff and allows
data collection on the level of pupils’ school adjustment, being made up of 23 items which represent endogenous
causes of difficulties met in school adjustment at the beginning of the school period. Each item has scaled
answers from 5 – very high degree to 1 – very low degree. The total score is obtained by adding the scores of
each item of the scale.
4.3. Procedure
The longitudinal study contained the following stages: during the first stage, we have evaluated the
socioemotional factors (May-June 2010), each child being in the kindergarten, the screening of social and
emotional competences performed by the preschool educators while during the second stage, the evaluation of
the school adjustment level had been performed by the schoolteacher at the end of the first grade (April 2011).
5. Results
The results of the study confirm that a high level of school adjustment is strongly associated with the
development level of social and emotional competences. In order to validate the hypothesis, we have chosen the
multiple regression model (Stepwise), with variable predictors of school adjustment cooperation, assertion,
responsibility, self control, SCE-E, SCS-E. The analysis of the correlation matrix between the variable criterion –
school adjustment and predictors reveals intensities of significant associations but fairly low in intensity (Table
1), which can be explained by the limited sample of subjects. With a view to confirm the hypothesis, three
models of regression had been formed, in order to find the best predictors of school adjustment, after the
verification of the multilinearity problem. The final model includes as predictors cooperation, self-control,
responsibility and screening of emotional competences – preschool educator form (SCE-E). The variables
responsibility and screening of social competences – preschool educator form had been removed from the last
model. The analysis of the regression model exposes the fact that 22 % from the variation of the variable
criterion- school adjustment is explained by the combined effect of the mentioned predictor variables,
F(4,105)=14.378, R=0.501, R2=.251, R2 adjusted=.229. The variable affirmation (r=0.39) presents the most
influential contribution, followed by self-control (r=0.24). We considered that the regression model is valid on
account of the fact that the indicator R2- R2adjusted is 2,2% situated within the accepted values Sava, [14].
Table 1. The coefficients of Pearson correlation between the criteria school adjustement and socioemotional predictors
Socioemotional predictors School adjustement
Cooperation 0.255
Assertion 0.312
Responsibility 0.448
Self control 0.208
SCE-E 0.188
SCS-E 0.178
* p< .05, ** p< .01, N = 106
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The present study represents a pilot study; however, the sample of subjects being restricted, the extreme
validity of the study could not be ensured and the results of the study cannot be generalized, the limits opening
new opportunities of approach.
6. Discussion and conclusions
The hypothesis of the present study has been partially demonstrated. School adjustment consists of the
adequacy level of mental schemes with the demands of the instruction situation. Within this context, it represents
a complex variable while the predictor variables are more numerous.
The present study aimed at pointing out the fact that school adjustment will be easier if the level of social and
emotional competences is high. School adjustment implies much more than the demand of a new activity –
school learning. Pupils must construct clear representations about school, about the new environment and the
educational activity; also, they must learn to negotiate with the new environment which has new demands and
provocations and which, very often, is not explained by parents or the schoolteacher. The demands and
requirements of school include a new dominant activity – school learning, meeting the demands, routines and
expectations of the schoolteacher, the acquisition of new intrapersonal abilities such as independence,
responsibility, self-control but also interpersonal ones – cooperation, relations with the new classmates, the
affiliation to a new group of peers; the confrontation with new social and academic changes as well as the
development of the strategies to lead them.
As it has been observed the level of socioemotional development represents one of the important factors for
ensuring a successful adjustment to the exposed educational demands. The personalized interventions at the
structural level of these factors determine a more facile educational adjustment. We can conclude that the
exercise, the optimization and even the development of the social and emotional competences through formative
programmes implemented by the educators and introduced in the school curriculum from the preschool period
can have beneficial effects not only on the targeted competences but also on school adjustment and implicitly on
the performances of subsequent school acquisitions.
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